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The authors intended not to use any copyrighted material for the publication or, if not possible, to indicate the copyright of the respective object.
Disclaimer

The authors are not responsible for any contents linked or referred to from this document.

Overview of the evaluation situation
Goal: To help students develop a deeper understanding of sharks through various texts and to promote responsible attitude towards the species.

Are sharks as dangerous as people think they are? Students probably know that many people have negative impressions of sharks and may assume that most sharks hunt people, posing a major threat to swimmers. 
	Class 1
	Class 2
	Class 3
	Class 4
	Classes 5-6

	Introductory Activity 

Students watch a movie teaser and activate prior knowledge about sharks.

Activities 1A 

and 1B 

Sharks! Good, Bad or Scary?

Students activate prior knowledge (vocab activity – primary levels, KW chart, secondary).

Activity 1C 

How Shark Savvy Are You?

Students read statements about sharks and discuss whether they are true or false.


	Activity 2 
Sharks: What We Know

Students read texts about sharks, answer some questions and complete a graphic organizer.
	Activity 3
Headline News

Students read a text about the way sharks are portrayed in the media, do a vocabulary exercise and apply the response process.
	Activity 4 

Sharks in Danger

Students read about dangers that threaten the survival of sharks, target the main idea of each paragraph and illustrate one of the dangers they face.
	Activity 5 

Shark! Friend or Foe?

Students produce their text – a pamphlet (secondary) or a poster (primary).

	Optional:
Watch a movie or video(s) about sharks. See page 5 for suggestions. 


Differentiation Chart
The table below describes the basic differences between the three versions of the tasks in the Student Booklet.  In the Reading Booklets for cycles two and three, texts have been simplified, divided into boxes and word boxes have been added. Fonts are dyslexia-friendly, and some pictograms have been added to support understanding. 
	
	
	Cycle Two Primary
	Cycle Three Primary
	Cycle One Secondary

	Class 1
	Activity 1A: 
	Choose a title for the film clip (3 choices)
	Choose a title for the film clip (5 choices)
	Write a title for the film clip. 

	
	Activity 1B:  
Activating prior knowledge
	APK.  Vocabulary defining and sorting activity (Headings differ somewhat between levels)
	APK Vocabulary sorting activity with word box
	KW chart

	
	Activity 1C: True or false quiz
	Same quiz, but score explanation simplified. 
	Same quiz.
	Same quiz. 

	Class 2
	Activity 2: Reading, questions and graphic organizer
	Check three topics that interest you, complete sentences with facts from the text, graphic organizer
	Rank topics by interest, 
How enabling activity, 5 comprehension questions, graphic organizer
	Write three things they know, a few statements to confirm or correct, GO

	Class 3
	Activity 3: Reading, response process, vocabulary work
	Simplified headlines. Predict content based on choices, write 8 new words, T/F questions, write what people need to know (based on statements)
	What headlines have in common, how do people/you feel about sharks, writes 10 new words, write what people need to know
	Predict content based on headlines, write new words, answer a few questions, think of a way to help sharks' image.

	Class 4 
	Activity 4:  Reading:  Key Ideas
	How many sharks die per second, 3 key words per paragraph, draw picture.
	Number of sharks killed calculation, write 5 key words per paragraph, draw picture.
	Number of sharks killed calculation, write titles for paragraphs, draw picture.

	Class 5
	Final Task 
	Poster with fewer facts than cycle 3.
	Poster with fewer facts than sec. 1
	Pamphlet with number and type of facts to include. 


Teaching Tips
· For C1:  make sure students have access to functional language and that they understand it and how to use it (some is provided in student booklets, and there are posters at the end of this guide).  Modeling is essential.  Circulate and encourage students to use the phrases, and help them personalize them as needed.  Encourage them to keep a list of functional language in a notebook.
· For C2:  For very weak learners who may not be able to read and understand the texts:
· have them highlight in a different colour or underline any words they understand or recognize.  If this is still a problem, supply a word list (with definitions or translations) and have them look for and highlight the same words within the texts. 
· model the process of looking for cognates (do it yourself with an example on the board, think aloud to show the thought process).  Have them highlight or circle them.
· see if they can understand based on what they have identified.  Model looking up key words in a dictionary, or refer them to a resource or word bank that contains the word. 
· For C3:  Provide the students with the models at the back of this guide.  Deconstruct the models so that students see how the different elements required fit together.  For very weak students, provide model sentences where they can fill in the blank with one or two key words (that were seen and practiced during the LES).
Recommended Videos
· Sharkwater (produced by Rob Stewart) – a Canadian documentary about shark stereotypes and the damage being done to them.  Available for purchase or on YouTube. (Duration 1:28:45)
· There are dozens of short videos on the Discovery Channel website, www.discovery.com.  Two suggestions: 
· The Many Species of Sharks
· Help Save the Sharks 
· Please Save Our Sharks (somewhat graphic):  www.youtube.com/watch?v=lr5xfAvAeY8
· Jaws (movie, 1975, directed by Steven Spielberg.  Duration 2:04:00)
	Broad area of learning :

Media Literacy
	Focus of development:

Awareness of the place and influence of the different media in his/her daily life and in society.

 

	Cross-curricular competency: 

Uses information


	Language repertoire

Vocabulary related to broad area of learning.

Vocabulary related to the development of the CCCs

Vocabulary related to the response process.

Functional language:  Agreement, disagreement, opinions.

	Competencies

1.  Interacts orally 

2. Reinvests understanding of texts 

3. Writes and produces texts
	

	Resources

Texts, dictionaries, computers (if available), functional language


	Culture

The aesthetic aspect of culture.

Cinema and literature



	Material needed : 

· Reading Booklet

· Student Booklet

· Teacher Booklet 

· Answer key

· Trailer for the DVD Search for the Great Sharks: http://www.youtube.com/watch?v=ur0iYqGVthU 

· Visual aids: Shark Posters

· Evaluation:  Self evaluation grid and Teacher observation grid 


	Websites (for reference): 
Some sites include interactive activities.  These activities are not listed in this ES but can be used at the discretion of the teacher.

http://www.nationalgeographic.com/ngkids/0206/shark_cage.html
http://www.nationalgeographic.com/sharks/
http://www.kidzone.ws/sharks/index.htm
http://www.flmnh.ufl.edu/fish/sharks/isaf/isaf.htm
http://news.nationalgeographic.com/news/2002/06/0606_shark5.html
http://www.wildaid.org/sharks 

http://www.pbs.org/wgbh/nova/sharks/world/whoswho.html
http://news.nationalgeographic.com/news/2001/08/0822_sharkfishing.html
http://news.nationalgeographic.com/news/2003/05/0522_030522_sharkattacks_2.html

http://www.shark.ch/
http://news.nationalgeographic.com/news/2002/06/0603_020603_shark1.html



introductory 
Activity 1: Sharks! Good, Bad or Scary?        

Activity 1A
Purpose:  Activate prior knowledge about sharks.

Present the 2 minute movie trailer for the DVD Search for the Great Sharks:

http://www.youtube.com/watch?v=ur0iYqGVthU
Have students complete page 2 of Student Booklet. 

A lot of the information the students know about sharks will have come from what they see and hear in movies and on television.  In this LES, students will address the questions "Do the media give sharks a bad reputation? How can you inform people that the shark population is at risk?"  Write these questions on the board to present the final task to students.  
Note that the first question for Primary Cycle Two and Cycle Three is "Do sharks have a bad reputation?"
Activity 1B

· Use the following guiding questions to have a class discussion about sharks.  Write key words on the board. 

What do you know about sharks?

Where do they live?

What colour are they?

What do they eat?

How long is a shark?

Can you name some species of sharks?

Do sharks hunt people? 

Why are sharks an important part of the ecosystem? 

What threats exist to shark populations, and what is being done to help prevent shark populations from declining? 

· Ask students to complete page 3 of the Student Booklet.   If you wish, they may work with another student of the same level.   Model C1 interaction.  Circulate and give students feedback on their interaction.  
Activity 1C: How Shark Savvy Are You?
Student Booklet page 4.
· Working with a partner, students complete a true or false activity to see what they know about sharks.

· Refer students to the functional language on the page, and model how to use it.
· This is a good opportunity to evaluate C1, so go over the evaluation rubric provided at the back of this guide with the students. 
· Circulate and evaluate students.  Give them feedback on their progress. 
Answer Key:
True

False

1. A shark is a fish.





(

(
2. There are more than 400 species of sharks.


(

(
3. The largest shark is the great white shark.


(

(
4. Sharks cannot see very well.




(

(
5. Sharks do not have a good sense of smell.


(

(
6. Sharks eat a lot.





(

(
7. Sharks live in both salt water and fresh water.

(

(
8. Some sharks can live up to one year without eating. 
(

(
9. People kill millions of sharks every year.


(

(
10. Sharks kill thousands of people every year.


(

(
Activity 2: Sharks: What Do We Really Know?       
Reading Booklet pages 2, 3 and 4; Student Booklet pages 2 (KWL Chart), 5 and 6.
· Before reading the text, have students complete the Before Reading section of on page 5 of their Student Booklet.

· Model how to highlight or underline key words and ideas in the texts and write them in the graphic organizer (and not copy complete sentences).

· While reading the texts, students complete the graphic organizer on page 6 of their Student Booklet. 

· After reading, students complete the questions in their student booklets. 

· See answer key below for possible answers.
· If you wish, in pairs or triads, students discuss the questions on page 5 of their Student Booklet with a student or students of the same level.  If appropriate, use the C1 rubric at the back of this guide to evaluate oral interaction.
· Refer students to the functional language on page 4 that they used to discuss the quiz.

· Circulate and give students feedback and support in speaking English. 
Sharks:  Word Web 

Possible answers.
	Food

large fish
birds 
sea mammals
plankton 

squid

jellyfish 


	Body Facts

backbone 

breathe through gills 

skeleton made of cartilage 

fins

teeth shaped to go with food (jagged or small) 

vary in size (16cm to 14m)



	Habitat

water

oceans 
lakes
rivers
	Reproduction

give birth to pups 

some lay eggs
pups can survive without parents

	Interesting facts

(Answers will vary)

Existed for over 350 million years
Do not get cancer (cycles 3 and 1)
400 species
Eat 2% of body weight per day
Go a year without eating
Chance of getting hit by lightning greater than chance of shark attack
	Senses

6 senses:  smell, touch, taste, sight, hearing, 

detect electric signals

can smell blood 400 m away (10 000 times stronger than human smell)

Night vision better than a cat's

excellent hearing


Activity 3: Headline News       

· Reading Booklet pages 5 and 6; Student Booklet page 7.
· Before reading the text, have students read the three headlines and the illustration.  Have them complete the Before Reading section of page 7.  

· While reading, students should use resources to find the meaning of new words and record the ones they want to remember in their student booklets. 
· After reading, students answer the questions individually. 

Optional:  form pairs or triads to exchange and discuss their opinions.  Use the C1 rubric at the back of this guide to evaluate oral interaction.
As an extra class activity, you can ask students to discuss what the statement (in the Secondary Cycle One and Primary Cycle Three versions) “Sharks have a major PR problem” means. 
Optional activity:  You could present the movie Jaws (or an excerpt) to students and hold a discussion as to whether this was a realistic representation of sharks or not and what effect this movie had on the population at the time.  Also, you could have students research what the author of the book Jaws has to say about sharks today.  See this Web site for some of his comments: http://news.nationalgeographic.com/news/2002/06/0606_shark5.html
Activity 4 – Sharks In Danger!       

Sharks in Danger in Reading Booklet pages 7 and 8; Student Booklet p. 9.
· Cycle 3 and Secondary Cycle One: Students read the first paragraph and try to estimate the number of sharks killed since January 1st.  If you have access to a computer, you can refer them to this website to verify their answers http://www.shark.ch/ 

· Cycle 2:  Students answer how many sharks are killed each second.  

· While reading, students come up with an appropriate title for each paragraph (secondary cycle one) or choose key words that give the general idea of the paragraph (cycles two and three).  
· If desired, students can exchange their titles with a classmate or negotiate key words together and choose the better answers for each paragraph.
· After reading, students illustrate one of the dangers to sharks.  For students who feel they can’t illustrate, encourage them to go on the computer and find photos or illustrations they could paste in the rectangle.
Activity 5 – Sharks! Friends or Foe?       

Student Booklet pages 10 to 12.
You may choose to have students work in pairs, or individually. 
· Students create a pamphlet or poster to inform the public on sharks.  
· Present the model texts on the following pages of this guide.  Deconstruct the models with the students using the checklists on page 10 of the student booklets so they can see how the parts fit together. 
· Encourage students to use the Internet or reference material from the school library, as well as reinvesting the information from their Reading Booklet to gather their facts.

· Alternatively, students may propose another project that deals with the two guiding questions:  Do the media give sharks a bad reputation?  How can you inform people that the shark population is at risk?

· Other possible tasks, if desired: PowerPoint presentation, newspaper article, Website, write a magazine article for elementary students to explain why we should save the shark, etc.

This is a reinvestment task and therefore is intended to serve as part of the evaluation for C2.  It may also serve to evaluate C3, Writes and produces texts in which case, make sure you explain the criteria to students and that the writing process is used.  
Students must be informed of the evaluation criteria and focus.  Evaluation grids and an observation grid are provided at the end of this guide. 
Cycle Two Primary – Model Poster
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Cycle Three Primary – Model Poster
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Cycle One Secondary – Model Pamphlet (copy recto-verso with the next page, cut out and fold into a pamphlet.)
	[image: image9.wmf]
Are tigers dangerous to humans?

Sometimes they can be, but generally speaking, they stay away from us, they don’t try to attack for no reason.

[image: image10.wmf]
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Should tigers be more afraid of humans more than we should be afraid of them?

Yes, they should. Humans cause a lot of damage to tigers by hunting them and destroying their habitat. 

Many species of tigers are endangered because of this, or already extinct.
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Our Friend the

Tiger
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Do you want to learn all about the tiger? Here are some interesting facts:

Tigers can see in the dark, six times better than humans can. This is useful for them, because it allows them to hunt better at night, when their prey can’t see as well as them. 
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About half of the tiger cubs don’t live more than two years. They are threatened by predators, injury, and illness.  


The weaker ones sometimes die from starvation.


	
You can compare what a tiger eats at each meal to 400 hamburgers. Tigers need to eat a lot, because they can sometimes go days without eating.














Self-Evaluation Grid for Students

Name:____________________________

Group:_______________
Competency 1: Student interacts orally in English
	Evaluation Criteria
	Observable elements
	A
	B
	C
	D

	Participation in oral interaction
	I use functional language.
	
	
	
	

	
	I use vocabulary related to the sharks.
	
	
	
	

	
	I listen to the speaker.
	
	
	
	

	Use of strategies
	I take risks to communicate.
	
	
	
	

	Use of resources
	I use resources with autonomy.
	
	
	
	


I learned

	


I want to improve

	


Teacher’s comments 

	


	
	Competency 1 Rubric

To interact orally in English


	Evaluation

Criteria
	Information clarifying the criteria 

	A
	B
	C
	D
	E
	

	Primary Cycles 2 & 3
	Use of functional language

	· Use of targeted functional language and vocabulary

· Personalization of functional language. 

· Pronunciation of frequently used expressions and targeted vocabulary
	Functional language and new vocabulary  are used  correctly almost always.
	Functional language and new vocabulary  are used mostly correctly.
	Functional language and new vocabulary are sometimes used correctly.
	Functional language and new vocabulary are used only when someone helps
	Common  functional language or new vocabulary are not used

	All Levels


	Participation in oral interaction


	· Initiation and maintenance of oral exchanges

· Reaction to oral messages

· Expression of personalized messages
	Participation is outstanding
	Participation is very good
	Participation is acceptable
	Participation in class is possible only when someone helps
	No 

participation

	Secondary Cycle 1
	Articulation of the message


	· Intelligibility of message

· Accuracy of language
	Messages are clear and do not require interpretation.
	Messages are clear and rarely require interpretation
	Messages require some interpretation
	Messages often require interpretation
	Messages are unintelligible



	Competency 2 Rubric
To reinvest understanding of texts
	


	Evaluation

Criteria
	Information clarifying

the criteria 

	A
	B
	C
	D
	E
	

	All Levels
	Evidence of understanding of texts
	Demonstration of understanding of overall meaning of texts

Identification and/or description of key elements in texts

Sharing of understanding of texts with others
	Product shows an outstanding understanding of the texts read.


	Product shows a solid understanding of the texts read.


	Product shows, overall, a basic understanding of the texts read.


	Product shows little understanding of the texts read.
	Product shows a lack of understanding of the texts read.

	All Levels
	Use of knowledge from texts in a reinvestment task
	Selection of information/ideas from texts, relevant to task

Coherence of organization of selected information/ideas

Use of words and expressions from texts.
	Information and vocabulary from the texts are correctly selected and integrated into an outstanding personalized product, combining and reinvesting ideas.
	Information and vocabulary from the texts are correctly selected and integrated.
	Information and  vocabulary from the texts are sometimes used correctly.
	There is a very little use of the information and vocabulary from the texts.
	Information and vocabulary from the text are used incorrectly.

OR

Information is a copy of the models.


	
	Competency 3 

To write texts


	Evaluation

Criteria
	Information clarifying the criteria 

	A
	B
	C
	D
	E
	

	All Levels
	Characteristics of the written text (Primary)
Content of the message (Secondary)
	The poster or pamphlet:

· is on topic

· respects the required text form and  task requirements

· is well structured

· takes the intended purpose and        audience into account

· is creative


	The text is on topic.

It respects all the task requirements.

It is well structured.

It takes the audience into account.

It is creative.
	The text is on topic, it respects  all the requirements, it is well structured
	The text is on topic, it generally respects the requirements and the structure
	The text is on topic but several aspects are missing:

· The required text form

· The structure

· The intended purpose


	


	Teacher’s Observation Grid: Sharks

Group: __________           Date:   ____________

	
	C1 

Interacts orally in English
	C2 

Reinvests understanding of texts
	C3

Writes and produces texts

	
	Participation in oral interaction


	Use of functional language (primary)

Articulation of the message (secondary)
	Use of knowledge from texts appropriate to the task


	Evidence of comprehension of texts


	Characteristics of the written text/ Content of the message
	Comments

	                    A = Activity (
	A2
	
	
	
	
	A4
	A5
	
	A3
	A5
	
	
	

	1.
	
	
	
	
	
	
	
	
	
	
	
	
	

	2.
	
	
	
	
	
	
	
	
	
	
	
	
	

	3.
	
	
	
	
	
	
	
	
	
	
	
	
	

	4.
	
	
	
	
	
	
	
	
	
	
	
	
	

	5.
	
	
	
	
	
	
	
	
	
	
	
	
	

	6.
	
	
	
	
	
	
	
	
	
	
	
	
	

	7.
	
	
	
	
	
	
	
	
	
	
	
	
	

	8.
	
	
	
	
	
	
	
	
	
	
	
	
	

	9.
	
	
	
	
	
	
	
	
	
	
	
	
	

	10.
	
	
	
	
	
	
	
	
	
	
	
	
	

	11.
	
	
	
	
	
	
	
	
	
	
	
	
	

	12.
	
	
	
	
	
	
	
	
	
	
	
	
	

	13.
	
	
	
	
	
	
	
	
	
	
	
	
	

	14.
	
	
	
	
	
	
	
	
	
	
	
	
	
	
	


	Teacher’s Observation Grid: Sharks

Group: __________           Date:   ____________

	
	C1 

Interacts orally in English
	C2 

Reinvests understanding of texts
	C3

Writes and produces texts

	
	Participation in oral interaction


	Use of functional language (primary)

Articulation of the message (secondary)
	Use of knowledge from texts appropriate to the task


	Evidence of comprehension of texts


	Characteristics of the written text/ Content of the message
	Comments

	                    A = Activity (
	A2
	
	
	
	
	A4
	A5
	
	A3
	A5
	
	
	

	15.
	
	
	
	
	
	
	
	
	
	
	
	
	

	16.
	
	
	
	
	
	
	
	
	
	
	
	
	

	17.
	
	
	
	
	
	
	
	
	
	
	
	
	

	18.
	
	
	
	
	
	
	
	
	
	
	
	
	

	19.
	
	
	
	
	
	
	
	
	
	
	
	
	

	20.
	
	
	
	
	
	
	
	
	
	
	
	
	

	21.
	
	
	
	
	
	
	
	
	
	
	
	
	

	22.
	
	
	
	
	
	
	
	
	
	
	
	
	

	23.
	
	
	
	
	
	
	
	
	
	
	
	
	

	24.
	
	
	
	
	
	
	
	
	
	
	
	
	

	25.
	
	
	
	
	
	
	
	
	
	
	
	
	

	26.
	
	
	
	
	
	
	
	
	
	
	
	
	

	27.
	
	
	
	
	
	
	
	
	
	
	
	
	

	28.
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Illustration J. Boisvert
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right fold of pamphlet





middle back of pamphlet





front of pamphlet





inside left of pamphlet





inside middle of pamphlet





inside right of pamphlet





I agree.


(or)


I disagree.








Do we agree?





I think


the answer is _______. 





Definition





What does ______ mean? 





Let’s put “fish” in the ______ column. 





Where can we put “fish”? 








Good job!











� The Progression of Learning gives additional information on the learning specific to each school year


� The Progression of Learning gives additional information on the learning specific to each school year


� The Progression of Learning gives additional information on the learning specific to each school year





